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Summary

Viktor Lowenfeld, a pioneer in art education, laid the psychological foundation of child
development through art in the 1940s and 1950s. He proposed the concept of art education
therapy, initiating the combination of art education and art therapy (Drachnik, 1976; Michael,
1981). Kagin and Lusebrink (1978) further adopted Lowenfeld’s theoretical foundation to develop
the expressive therapies continuum (ETC), which stresses the use of art media in artistic creation
to facilitate individual self-awareness. Studies have shown that introducing the concepts and
strategies of art therapy (e.g., ETC) into art education programs, building partnerships between
art teachers and therapists, and assisting students in self-expression through artistic creative
activities can benefit more students in ordinary teaching spaces (Albert, 2010; Dunn-Snow &
D’Amelio, 2000; Kay, 2016). The researcher interviewed the recruited student during internship,
taught her artistic skills in the process, and guided her to associate artistic creation with previous
self-expressions in order to explore her internal self-concept. Moreover, the author found that
visualizing the process of artwork discussion can evoke more awareness.

In sum, the researcher adopted theories such as the ETC (Kagin & Lusebrink, 1978) and the
three-stage model of helping (Hill, 2009) to design a 10-session art-education-therapy-oriented
program focusing on self-concept. Recruiting a 6th-grade female student from regular classes
as a research participant, this study is to investigate the process of an art-education-therapy-
oriented program and its influence on the student’s visual development of self-concept. Using

a case study method in this research, both the verbal and visual expressions of the student in
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each session were recorded, and the statement of creation was conducted after each session to

help the student integrate the enhanced self-concept. In addition, interviews with the student

and interviews with her parents were conducted before and after the program, and a pretest and
posttest of the Elementary School Student Self-Concept Scale were performed as well. All the
qualitative and quantitative data were collected and analyzed to determine the influence of the
art-education-therapy-oriented program on the student’s self-concept.

The findings of this study are as follows:

1. The visualization of self-concept issues can enhance self-awareness: The research participant,
Qian (an alias), underwent 10 sessions of artistic creation to express her creativity (CR),
visualized her expressions at different levels and stages, and conveyed personal meanings and
feelings in creative works through symbolic (Sy) expressions. Self-concept issues were also
recorded through creative visualization for Qian to reminisce about, thus evoking her different
perspectives and observations. This result reflects the argument of Lusebrink (2004, 2010) that
the development of each ETC level involves the process of visualizing self-expressions and
improving self-awareness through creating images. By understanding and adjusting herself,
Qian was expected to become more flexible in setting her interpersonal boundaries. Moreover,
she mostly selected hard and controllable media for her works, using and controlling external
media to increase her internal sense of security.

2. Independence in choosing the media for artistic creation can enhance the awareness of self-
concept and the association with life experience: The designed education program begins at the
cognitive/symbolic (C/Sy) level, gradually proceeds to include techniques such as clipping and
pasting, collage, rubbing, and tearing, and finally reaches the perceptual/affective (P/A) and
kinesthetic/sensory (K/S) levels. The diverse media enabled Qian to experience different bodily
perceptions and the feelings of interacting with media, and present the results of creative works
and expressions, thus associating external perceptions with internal feelings. In this study,
the freedom to choose media provided Qian with the respect she desired. During the process
of artistic creation, the observations of the media primed her to self-adjust and adopt flexible
attitudes and perspectives toward things and people around her. This result corresponded
with Duranczyk’s (2015) study in that artistic creation and exploration of media can provide
adolescents with a means for self-expression and thus self-confidence and a sense of security.

3. The art-education-therapy-oriented program was favorable in regard to improving the
research participant’s overall self-concept: According to the pretest and posttest results of the

self-concept scale, the T-scores of the student’s overall, family, school, and emotional self-
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concepts increased respectively from 55, 53, 63, and 57 to 73, 74, 73, and 74. The t-scores
of the student’s appearance and bodily self-concepts after intervention increased respectively
from 45 and 51 to 62 and 63. These results indicated that the art-education-therapy-oriented
program was favorable in improving the student’s self-concept, which corresponded with the
findings of Lee (2007) and Yang (2009). In addition, after analyzing the interview data, this
study found that the student acquired and adjusted her awareness of self-concept, became more
flexible in thinking and more cheerful in disposition, and could communicate with her family
from different perspectives.

Finally, suggestions on future art education and counseling are proposed, as follows. First,
in ordinary art programs and teaching spaces, the ETC model can be applied as a course design
strategy to help students attain self-growth through the visualization of self-expression. Second,
art teachers can turn to art therapists or related resources, and incorporate the concepts of art
therapy in course designs to help more students solve emotional and psychological programs.
Third, group discussion can be adopted in class to encourage group members’ feedback and
interactions, as well as evoke different viewpoints. Fourth, course planners should consider
students’ artistic execution ability, their physiological development, topics throughout the course,
and their experience in using media, in order to boost the media’s priming effects in art education
programs. Fifth, course planners and executers should mind time management to allow students
to explain the concepts behind their works, consider their need for spontaneous creation, create
opportunities for discussion, and respect the motivations behind their spontaneous expressions

and actions.

128 Research in Arts Education





