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Abstract

This study was based on Dewey’s experiential learning theory, using action research method to
refine a learning program developed by preliminary research, and to establish a teacher guidance
model. We also used pre- and post-test research design and work performance evaluation to
justify the effectiveness of the overall instructional model. The guidance model followed a
repeated cycle of feeling, thinking, acting, and reflecting. The feeling stage involved guiding
learners to explore and deepen their perception. In the thinking stage, to deepen their exploration
of knowledge, the teacher allowed learners to enter the four meditative stages: knowing where
to stop, calmness, quietness and stillness, and being at ease. In the acting stage, learners were
guided to understand the gap between their knowledge and action and to refine their arguments.
During the reflecting stage, the teacher provided a space that facilitated dialogue and integration
between the learners’ internal and external experiences. The quantitative and qualitative data
analyses revealed that the model was effective overall in stimulating learners’ imagination at
various levels and deepening their aesthetic experience. This study helped learners to break
through stereotypical thinking and invigorate aesthetic perception, to learn about classic works
and stimulate their imagination; to cultivate wisdom through their interaction with aesthetic
works, to identify the gap between their knowledge and action by creating micro-miniature
works, and to find a language of their art creation as a summary of the aesthetic experience.
The study results may serve as a basis for teachers in higher education to stimulate learners’

imagination and deepen their aesthetic experience in aesthetics courses.
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